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Subject Code ENGL5020 

Subject Title Task-Based Language Teaching 

Credit Value 3 

Level 5 

Pre-requisite/ 
Co-requisite/ 
Exclusion 

N/A 

Objectives 
 

Task-based language teaching (TBLT) is treated as an instructed 
second language acquisition (SLA) framework grounded in 
psycholinguistic accounts of how learners process input, attend to 
form, produce output, interact with interlocutors, manage cognitive 
load, and develop L2 knowledge over time. Classroom applications 
are considered, but the central focus is on the SLA theories, 
psycholinguistic mechanisms, and empirical research that explain 
why and how tasks may promote second language development. 
This course aims to achieve the following objectives: 

•  deepen students’ understanding of task-based language 
learning as a field of SLA research and of psycholinguistic 
theories relevant to instructed L2 development; 

•  examine empirical research on input processing, interaction, 
output, attention/noticing, focus on form, cognitive load, task 
complexity, working memory, and individual differences in 
task-based learning; 

•  evaluate pedagogical proposals for TBLT as applications of 
psycholinguistic and SLA research, rather than as classroom 
methods alone; and 

•  hone students’ ability to apply SLA and psycholinguistic 
research findings to task development, implementation, 
assessment, and evaluation. 

Intended Learning 
Outcomes 

Upon completion of the subject, students will be able to: 
a.  explain key SLA and psycholinguistic theories underpinning 

TBLT, including input, interaction, output, noticing, focus on 
form, implicit and explicit learning, and cognitive processing; 

b.  evaluate the extent to which a pedagogical activity meets the 
criteria of tasks and identify its likely affordances for second 
language acquisition; 

c.  analyse empirical findings on how task design and task 
implementation variables, such as task complexity, planning 
time, task repetition, corrective feedback, modality, and 
sequencing, affect L2 processing and development; 

d.  evaluate the role of individual differences, including working 
memory, aptitude, motivation, proficiency, and learner 
engagement, in task-based second language learning; and 

e.  design and justify task-based lessons and assessments by 
drawing explicitly on SLA and psycholinguistic evidence, and 
make informed decisions in language teaching. 



 2 

Subject Synopsis/ 
Indicative Syllabus 

This subject provides an overview of TBLT as an instructed SLA 
framework. It examines tasks not only as pedagogical activities but 
also as sites of L2 input processing, interaction, output, attention 
allocation, form-meaning mapping, and cognitive processing.  
The subject covers the following topics. 

•  TBLT as instructed second language acquisition: task 
definitions, task criteria, task-as-workplan, and task-as-
process 

•  SLA theories underpinning TBLT: input, interaction, output, 
noticing, focus on form, implicit and explicit learning 

•  Psycholinguistic processing in task performance: attention, 
working memory, cognitive load, online processing, and form-
meaning mapping 

•  Task complexity and task sequencing: Cognition Hypothesis, 
Trade-off Hypothesis, attentional capacity, resource-directing 
variables, and resource-dispersing variables 

•  Interaction, negotiation of meaning, corrective feedback, and 
second language development during tasks 

•  Task planning, task repetition, pre-task modelling, timing, and 
their effects on fluency, complexity, accuracy, and L2 learning 
outcomes 

•  Individual differences in task-based SLA: working memory, 
aptitude, motivation, proficiency, and learner engagement 

•  Task-based assessment and evaluation: linking task 
performance measures to evidence of L2 processing, learning, 
and development 

Teaching/Learning 
Methodology 

Teaching and learning will take the form of themed lectures 
followed by interactive seminars. Lectures introduce key SLA 
theories, psycholinguistic constructs, and empirical findings 
relevant to TBLT. Seminars require students to critique research 
studies and connect psycholinguistic mechanisms to principled task 
design, implementation, assessment, and evaluation. 

Assessment Methods 
in Alignment with 
Intended Learning 
Outcomes 

Specific assessment 
methods/tasks 

% 
weighting 

Intended subject learning 
outcomes to be assessed 

a b c d e 
1. Lesson 
evaluation 40% √ √ √ √  
2. Lesson 
development 50%  √ √ √ √ 
3. Participation 10% √ √ √ √ √ 
Total 100%  

 
 
The lesson evaluation assignment requires students to apply SLA 
and psycholinguistic theories, together with empirical TBLT 
research findings, to evaluate existing language classes or task 
sequences. Students consider how activities support input 
processing, attention to form, interaction, output, cognitive load, 
individual learner differences, and second language development. 
The lesson development assignment provides an opportunity for 
students to develop a task-based lesson based on empirical 
evidence and best practices. The oral presentation and written 
report require students to justify task design, implementation, and 
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assessment choices with reference to SLA and psycholinguistic 
research. The participation component encourages students to 
engage fully in research critique, seminar discussion, and 
application activities. 

Student Study Effort 
Expected 
 

Class contact:  

 Lectures 39 Hrs. 

 Seminars 0 Hrs. 

Other student study effort:  

 Private study 45 Hrs. 

 Assignments 28 Hrs. 

Total student study effort  112 Hrs. 

Reading List and 
References 

Required Textbooks 
Ellis, R., Skehan, P., Li, S., Shintani, N., & Lambert, C. (2020). 

Task-based language teaching: Theory and practice. Cambridge 
University Press. 

Recommended Readings 
Kim, Y. (2013). Effects of pretask modelling on attention to form 

and question development. TESOL Quarterly, 47, 8-35. 
Kormos, J. (2006). Speech production and second language 

acquisition. Lawrence Erlbaum. 
Li, S. (Ed.) (2024). Individual differences and task-based language 

teaching. John Benjamins. 
Li, S., & Fu, M. (2017). Strategic and unpressured within-task 

planning and their associations with working memory. 
Language Teaching Research, 22, 230-253. 

Révész, A. (2009). Task complexity, focus on form, and second 
language development. Studies in Second Language 
Acquisition, 31, 437-470. 

Robinson, P. (Ed.) (2011). Second language task complexity: 
Researching the Cognition Hypothesis of language learning and 
performance. John Benjamins. 

Skehan, P. (Ed.) (2014). Processing perspectives on task 
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